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GENERAL CONSIDERATIONS
This guide is the result of activities carried out within “We
Have the Same Beat!” Project, co-financed by the European Union
through Erasmus + Program, Key Action 2, Strategic Partnerships
in the Youth Field toward youth workers/trainers/specialized staff
that are developing educational activities with young people with
special needs.
The project ran from 01/06/2015 - 11/01/2017, in strategic
partnership with international organizations from three European
countries: Romania (Centre for Education and Consultancy
Structural Instruments - CECIS), France (EUROCIRCLE) and Italy
(MV International). “We Have the Same Beat!” joins the line of
social inclusion and prevents prejudices/discriminatory attitudes of
community towards young people with special needs, by involving
them along with a group of young people without problems in joint
activities. 30 young people from the three partners’ countries
participated in learning activities focused on non-formal education
and constructed so as to raise the living standards and quality of
life of young people with special needs while addressing emotional
content and expressive activities. The project also promotes
respect for the fundamental rights of persons with special needs,
equal opportunities and social change.
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The guide "Leave a sign!" is a collection of educational
activities that includes descriptions of the methods used, learning
objectives, materials needed during the implementation, tips for
trainers/youth workers, instructions for implementation and
evaluation. The activities described focus on encouraging social
inclusion of youth with special needs through creative and
participative learning elements. At the end it also includes a series
of general guidelines for those working with young people with
special needs.
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WHY THIS PROJECT?
People with special needs represent one of the most
vulnerable groups in national societies. The “We have the same
beat!” partnership has allowed partner organizations working with
distinctive target groups to share experiences and practices on
their work. It allowed them to conclude integration issues of
youngsters with disabilities converged under many aspects with
those of youngsters with less opportunities such as NEETS (not in
education, employment or training).
For a very long time, public and civil society’s approach to
the needs of disabled persons have been restrictive, focused on
medical care and rehabilitation, heedless of many aspects related
to psychological suffering and social alienation (that is often the
interiorized difficulty of connecting with others on an equal footing).
Whereas public policies have gone a long way to provide for partial
social integration of persons with special needs (for instance, in the
sector of labor policies), but they failed in setting meaningful
participation

and

citizenship. Other specialized

measures,

originally conceived as meaningful strategies to ensure the
integration of persons with special needs in society, provide in
many cases dedicated educational institutions or specialized
support within “traditional” educational institutions. These often
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incite the development of more or less severe forms of
“ghettoization”.
Under a similar regard, measures taken toward the NEET
public are just as inadequate. An early school drop-out is
systematically perceived as a failure that will affect negatively the
whole life path of a youngster. A child who cannot fit into the
traditional educational scheme is given the status of an outsider
with special care needed. Such public often find themselves
dragged into integration procedures implemented by specialized
social services that cuts them from relationships with so called
“normal kids”, so as to be trained in special programs, or integrated
through employment. The ghettoization phenomena is just as
strong as the one observed for the disabled public. Working on selfesteem regaining and personal development seems just as
essential in both cases.
Youngsters

with

disability

and

youngsters

with

less

opportunities often live their difference with a sense of
psychological suffering, marginalization and exclusion from
ordinary relations with their peers, as much in education as in daily
life. At the same time, persons with special needs feeling different
according to their personal concept of “normality”, are often
subjected to express or internalize feelings of rejection and pity,
subject of different treatment, excluded intentionally as well as
unintentionally by their peers.
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In the frame of “We Have the Same Beat!”, the employment
methodologies and instruments are part of a strategy to overcome
the limits of traditional, educational and policy approaches in
providing a solution to the personal and social challenges affecting
people with special needs.
The activities described in the present Guide aim at raising in
targeted youngsters:
 a sense of belonging
 a sense of value in the community
 a desire to active participation in society
 an involvement in collective activities based on their
personal preferences
 the creation of social relationships with others whom they
chose and share common interests
 a sense of dignity and social acceptance
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OUR METHODOLOGY
Methodologies and instruments used are specifically tailored
to the learning and inclusion needs as well as specific constraints
of people with special needs, representing the specific target
group of the project.

Peer to peer interaction
This guide relies on non-formal education methods,
purposely because such methods stimulate active participation
and adaptation to the public concerned. Social inclusion
methodologies used in this guide are designed to promote
inclusion, self-esteem, relational skills, and participatory attitudes
as well as social integration of young people with special needs by
means of involving them in artistic activities based on a process of
peer-interaction with youngsters without special needs. The use of
specific methods aims at ensuring as much instantaneous as
sincere expression of feelings and thoughts. The present
methodologies actively lift the veil on all forms of outer/selfimposed exclusion of youngsters with special needs and set the
prerequisites to their personal development in all aspects of their
lives, as well as to a change of mentality about people with special
10

needs’ issues. These methodologies also promote equal access to
quality education and lifelong learning enabling people with special
needs to participate fully in society and improve their quality of life.
Only through interaction with their peers can youngsters with
special needs be led to feel on an equal footing with the common
people.
Intercultural settings such as the ones which were used during
the project contribute to extend even more the benefits of peer to
peer interaction. Not sharing a language and a common culture
provides participants with relationships that see past individual
backgrounds, level of education, social status, skills, physical and
mental capacities. New ways of communicating must be found, a
whole system of interaction must be created collectively from
scratch.

Art for Social Inclusion
The educational methodology employed throughout the
project “We Have the Same Beat!” is partly inspired by the wider
method of “Art for Social Inclusion”, as a set of educational
instruments and learning strategies based on artistic instruments
of expression (Drawing, Music, Theatre, and Sculpture being
among the most employed) designed to cater to the educational
needs of disadvantaged groups in terms of soft-skills development
and social interaction.
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The methodologies of social inclusion through artistic
themes employed in “We Have the Same Beat!” constitute an
approach to tackle the personal and social issues of disability.
“Art for Social Inclusion” constitute a useful method to relax
and to help one another, to understand that all people have wishes,
goals, needs, and the significance of interaction and expression
with others. Media such as dance, street arts, graphic and plastic
arts, involve creativity and therefore, tend to erase perceptions of
what is politically correct, or commonly acknowledged. Dealing
with activities that require liberated self-expression, participants
find themselves in a place where judgment is no longer relevant,
where their usual value system is deconstructed.

Through artistic methods, we aim at creating an area in
which people with special needs will feel comfortable and
accepted, where they can learn to express themselves freely about
their thoughts, create links with others on an equal basis of dignity,
and be an active player in the development of a more inclusive
society.

Raising awareness on unequal opportunities and prejudices and
discrimination
Collaboration between a public with special needs and a public
without special needs tend to actively undermine prejudices and to
develop consciousness on the matter of unequal opportunities. A
12

selection of activities from this guide aims at offering participants
an opportunity to reflect upon the evolution in their attitude and
level of concern toward people who are different from them.
Analyzing

the

process

of

ready-made

prejudices

being

deconstructed, the activities provide the participants with some
keys to prevent and better manage their tendency to early
judgement. Such activities are very useful when inserted in a global
program of participative activities. They unveil the taboo of
discrimination and raise consciousness upon the universal, almost
unavoidable dimension of prejudice. Talking about prejudice and
discrimination is essential to understanding it fully and to be better
armed to fight against it. It also helps to communicate the necessity
of taking action for a more inclusive society
These choices of methods and media were made with the
objective of offering a reliable breeding ground for facilitators’
actions and to provide them with tools and methods that trigger the
opening up of new perspectives and approaches in working with
youngsters with special needs.
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GENERAL GUIDELINES FOR THE
FACILITATORS
Studies show that young people with special needs in
general are very self-conscious of the image that society sends
back of them, which is a public with limitations that must be paid
special attention. They tend to counterbalance this social image by
expressing a more important need to be trusted and to be given
responsibilities, and more demanding challenges. Because they
suffer from what has been identified as restrictive features rather
than differences, they are given a passive role during most of their
social interactions. They usually are in a position of receiving, and
crave for giving and acting in an autonomous way, although most
of the time, their activities are closely supervised.

The facilitator’s challenge when working with such public is
to manage for the beneficiaries to gain self-confidence and
autonomy despite the social common representations that seem to
go against it, for the beneficiaries’ own good.

Inclusive actions toward groups such as youngsters with
special needs, imply to confront and integrate these groups to
contexts of social diversity. Facilitators bear the delicate task of
14

dealing with the specificity of target groups with special needs
while finding a sort of common ground that enables them to
collaborate with their fellow participants. The specific requirements
induced by the vulnerable target group cannot be neglected by the
facilitator and yet they have to be overcome in order for all
participants to be involved in one common activity.

One important distinction can help to find the right attitude:
getting participation from a mixed group should not follow the
principle of equality (each partaker is asked the same amount of
involvement) but rather the principle of equity (each partaker
contributes according to his/her capacities). It would be useless
and counterproductive for the facilitator to try to obtain similar
inputs from all partakers, as it would be useless to disregard
participants’ special needs for the sake of prejudice fighting. What
needs to be understood by the group is not there are no differences
among them, but that awareness of these differences should not
lead to value judgment nor be an obstacle to cooperation and
pursuit of a common goal. Facilitators’ attitude and resources are
essential to create group cohesion in a tolerance spirit. If the
facilitator behaves accordingly to participants “limitations” or
“weaknesses”, so will the beneficiaries.
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Rather than reasoning depending on what participants
cannot do, the facilitator must endeavor to focus on what they CAN
do. What is incumbent is for the facilitator to break down
discriminatory mental schemes and this process starts with selfinvestigation and self-help. One natural reflex for him/her, when
facing the resistance or incapacity of one or several participants to
fulfill the tasks planned, would be to exclude those participants
from the activity by giving them something else to do, considered
as “more suitable”. This type of situation can seem benign but it
might strongly impact the group dynamics and perceptions.
Facilitators should try as much as they can to come up with creative
ways to have everyone contribute.
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KEY to the ACTIVITIES
Each activity contains the following information:





Objectives of the activity, and if applicable, specific topic or
theme of the activity (in bold).



Level of difficulty of the activity (Easy/Medium/Difficult)



Duration of the activity (approximatively)



Maximum and minimum size of the group of participants



“Medium” or implementation mode of the activity, appearing
as a verb : talking / reading / writing / moving /dancing/
crafting / acting/ Non verbal communication (non verbal
com.), so that the reader can know right away if the activity
requirements match his/her target group’s abilities.

Activity type, among the following categories :
o
o
o

o
o

o

Brainstorm : Activity that implies thinking, coming up with
ideas
Workshop : Activity that implies the introduction of
participants to a creative activity
Performance : Activity that leads to performing in front of an
audience, which can be within the group or outside the
group
Case study : Activity that implies analyzing, commenting,
forming judgement on a given situation, subject, object
Role Play : Activity that implies acting as a medium, for the
sake of demonstrating something or for artistic creation’s
sake
Game : Activity that implies a set of rules to follow, but not
always a competition
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o

Debate : Activity that implies defending one’s opinion or
achieving group consensus through persuasion

TEAM BUILDING ACTIVITIES
The activities from this chapter are most relevant when implemented
at the beginning of a training as preparatory steps to the
implementation of more important activities. Objectives are:
-

-

Getting the participants to know each other better by name
games and activities aimed at defining personalities and
cultures.
Having the participants bonding over common concerns and
ground rules to prepare cooperation over further activities
Setting a secure setting to ease participants’ involvement in
activities which are yet to come
Breaking the ice and energizing the group to remove
inhibitions and foster liberated self-expression

Activity 1. Rules Game………………………………………………………………19
Activity 2. Expectations Tree……………………………………………………21
Activity 3. Funky friends……………………………………………………………23
Activity 4. Juggling……………………………………………………………………25
Activity 5. Draw Me………………………………………………………………….27
Activity 6. Collective portrait……………………………………………………29
Activity 7. Draw my personality! ..................................................32
Activity 8. Where I come From (Combining Colors)………………….34
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 Difficulty: Easy

Activity 1.
Rules Game

 Duration: 30 min
 Type of activity: Brainstorm Debate
 Medium: Talking, Writing reading
 Size of the group: Up to 30 people

Objectives:
 Frame working the activities yet to come /Setting a secure
atmosphere
 Breaking the ice between participants
 Achieving group cohesion through solution reviewing and
collective decision making
Preparation and didactical materials: A4 paper, a flipchart,
Activity proceeding: The participants are set up in groups of 4 to 5.
Each group writes 3 to 4 rules to be observed during all the journey
together on a piece of paper. Once completed, the facilitator asks
them to present those rules to the other groups and start a
consensus. The facilitator write these rules on a flipchart. If some
rules are similar or identical, they are combined. A general
agreement must lead to a selection of 4 rules from the participants,
and one added by the facilitators on a flipchart. In this way, the
participants are encouraged to follow their own guide lines/rules.
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Evaluation/Debriefing: Was it difficult finding a consensus? Why,
why not? How do you feel about the rules agreed on collectively?
Do they all match your personal opinion?
What do the rules agreed on tell us about the general group
dynamic?
Tips for the facilitator: The facilitator should build a positive, trusting
atmosphere helping participants to get to know each other a bit. At
the beginning of the workshop, the facilitator can start the activity
by asking participants to introduce themselves in a group or in go
around individually.
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Activity 2.
Expectations
Tree

 Difficulty: Easy
 Duration: 30 min
 Type of activity: Brainstorm Debate
 Medium: writing reading talking
 Size of the group: up to 30 people

Objectives:
 Achieving group cohesion by identifying the fears, expectations
and contributions of participants
 Getting a general idea of their learning objectives
Preparation and didactical materials: pots-its, flipchart, markers
Activity proceeding: The Expectations Tree is designed to gain a
general idea of the participants’ potential. Specifically their feelings
regarding the project. The expectations tree contains ''Fears'',
‘‘Contributions '' and '' Expectations'' of the participants. These
three elements are collected from each participant as post-its
(sticky papers), and stuck on to the Expectation Tree (flipchart).
Then they are commented and analyzed by the group.
Evaluation/Debriefing: Are there common fears, contributions and
expectations? How can we group them into categories/families?
What are the means we can think of to help implement everyone’s
contribution and meet everyone’s expectations?
21

What can be done to help deconstruct the fears identified?
Tips for the facilitator: The facilitator should take into account the
fears, expectations and contributions on the Expectations Tree for
the next activities. If he/she manages to keep them in mind and
mention them when it is appropriate during future tasks,
participants will feel rightfully understood and develop their
confidence in the facilitator.
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Activity 3.
Funky friends

 Difficulty: Medium
 Duration: Up to 30 min
 Type of activity: Game
 Medium: Moving, Talking

Objectives:


 Size of the group: Up to 30 people
Getting

participants to remember each other’s names
 Getting participants to feel at ease
 Developing move coordination
Preparation and didactical materials: Large room/space to enable
everybody to stand in one circle
Activity proceeding: All participants stand in a circle, the facilitator
starts to: clap his/her legs with both hands, clap his/her hands,
pointing at himself/herself with his/her thumb and saying his/her
name, pointing at another participant with his/her index calling
his/her name. The other participant does the same and so on.
Evaluation/Debriefing: Was it difficult to coordinate your moves as
you activate your memory? Do you believe this game is an
accurate way to learn people’s names? Why? How did you feel
during the game? Was it fun? Was it stressful? Do you remember
everyone’s name now?
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Tips for the facilitator: The facilitator should have everybody
standing in a circle at first. Then to make things tougher, he/she
can allow participants to move around in the space.
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Activity 4.
Juggling

 Difficulty: Medium
 Duration: 15 to 20 minutes
 Type of activity: Game
 Medium: Moving, Talking
 Size of the group: Up to 30 people

Objectives:
Developing mutual knowledge by learning each other’s name
self-coordination and concentration
Experiencing cooperation within a group
Preparation and didactical materials: balls or other small things that
can be easily caught
Activity proceeding: Participants are placed in a circle. It is better
for them to be split into 2 or 3 smaller circles if participants are over
15. Participants should throw the ball at each other and at the same
time call the name of the person they throw it to. The ball must pass
in all hands. Then the facilitator asks participants to try and
remember who gave them the ball and from who they received the
ball. The group has to start the exercise again until they manage
to complete a round without having the ball falling down or thrown
to the wrong person. Participants must repeat the exact
movements following the same pattern again. After several rounds
slowly enter other balls to spice things up (depending on ball skills
participants can follow the same model or another default).
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Evaluation/Debriefing: Was it difficult to coordinate your moves as
you activate your memory? Do you believe this game is an
accurate way to learn people’s names? Why? How did you feel
during the game? Was it fun? Was it stressful? Do you remember
everyone’s name now?
Tips for the facilitator: There exists lots of variations of the game in
order to make it more complicated. The facilitator shall ask the
participants to try to broaden or restrict the circle, to change
position, to clap, throw the ball in reverse, or in rhythm with a music
playing, etc. If the game is not fun it will not work, so it is good to
keep it open to variation. The facilitator can even invite groups to
present their juggling skills.

26

Activity 5.
Draw Me

 Difficulty: Easy
 Duration: 1 hour
 Type of activity: Workshop
 Medium: Crafting, Non-verbal Com
 Size of the group: Up to 30 people

Objectives:
 Discovering basic information about participants thanks to
interpersonal connections established through drawing
 Unleashing the creativity of participants through drawing
 Remove inhibitions from participants
Preparation and didactical materials: A4 papers and color pencils
Activity proceeding: The aim of the work will be to begin the
process of connecting and familiarizing the participants with each
other. All the participants should be handed A4 papers, and the
facilitator asks them to write their name in a corner of the paper.
Afterwards, the papers are gathered, shuffled, and handed out
randomly to the participants. Each participant shall receive another
participant’s paper. Participants are asked to draw a basic face of
the person whose paper they are holding. This will encourage them
to connect to one another through drawing.
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Evaluation/Debriefing: How did it feel drawing someone? Are you
satisfied with your creation? How did it feel being drawn by
someone? Do you identify to your portrait?
Tips for the facilitator: At the end, it can be interesting for
participants to present the drawing they have made trying to guess
aspects of the personality of the person drawn and discussing it
with the group. As participants imagine each other’s personalities,
their guesses shall be written down on the matching portraits. The
person drawn shall be asked to let the group know if their guesses
are correct or not.
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Activity 6.
Collective
portrait

 Difficulty: Easy
 Duration: 30 min to 1 hour
 Type of activity: Workshop
 Medium: Crafting, Moving, Non-verbal Com

Objectives:


 Size of the group: Up to 30 people

Breaking

the ice among participants
 Developing team spirit in the group via collaborative work
 Developing a personal artistic approach and confronting it to
other types of approaches
Preparation and didactical materials: Big sized-papers; pens;
colors; stopwatch, tables or rigid stands for paper support

Activity proceeding: The participants are divided in two circles, face
to face, one smaller circle inside the bigger. Big pieces of paper
are arranged in front of each person from the inner circle. The
person from the outside circle – the drawer – has to draw the
person of the inner circle sited in front of him/her - the “muse”.
Every 20 seconds, the drawer from the outer circle move to the
right in front of another muse and continues the portrait started by
the previous drawer, and so on next every 20 seconds. As the
rhythm is quite intense, it is okay for the group to be an odd number
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as a “muse” without a drawer will never stay alone too long and
vice versa.
When each drawer has contributed
to

each

drawers

muse’s
and

muse

drawing,
might

exchange places so that at the
end of the exercise, everyone
has a collective portrait of
himself/herself done.
Evaluation/Debriefing: What was the hardest part of this
exercise? What was the purpose of the exercise? How does it
feel to draw over someone else’ sketch? Did it intimidate you or
on the contrary reassure you, to complete drawings as a group,
by taking turns?

Tips for the facilitator: The facilitator should use a stopwatch to
make the participants turn easily. During evaluation, one
interesting track to follow can be a focus on the “space taken”: Look
at the portraits and try to see how much space your contribution to
the drawing occupies. Does it say something relevant about
yourself? Do you tend to assert yourself a lot in a group dynamic
or are you rather discreet?
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Activity 7.
Draw my
personality!

 Difficulty: Easy
 Duration: 1 hour to 1 hour 1/2
 Type of activity: Workshop
 Medium: Crafting, writing reading
 Size of the group: Up to 30 people

Objectives:
 Discovering aspects of other participants personality
 Unleashing creativity
 Getting participants to feel at ease

Preparation and didactical materials: Paper; rigid shelves; pens;
scissors; sticky tape – or other sticky material to be used on the
walls; prepare a large space; 1 chair/participant; music material;
previously print the following shapes:

I love / I dream… I want to improve…

I hate…

Activity proceeding: Without lifting up the hand, the participants
have to draw individually the person in front of them. Then, they
move in the room and randomly exchange the drawings when the
leader says so. After that, the music begins and the participants
32

start to ask questions to their nearest neighbor to discover who the
person from their portrait is. Every time the music stops, they have
to change to another participant trying to find the person who
corresponds to the picture and, once done, interview him/her
about: 2 things that he/she loves doing/as a value/as a hobby and
hates doing, 1 thing he/she would like to improve about him/herself
and 1 dream, then drawings are completed with this new data by
each participants using the speech bubbles presented before. This
part must be arranged depending on the circumstances of the
activity – number of participants, time, and needs….All the portraits
and bubbles are exposed on the room wall.

Evaluation/Debriefing:
Did you feel uncomfortable drawing/being observed/being drawn
your portrait? Did you think it’s hard to draw without lifting up the
hand? Did some answers from your partner surprise you? Why?

Tips for the facilitator: The facilitator shall prepare a large enough
room to enable people moving around. This activity can quickly
become noisy, beware! As in all ice breaking games, there is a
chance for the participants to feel uncomfortable. In this situation,
eventually the facilitators can take part in the activity and set the
example to remove inhibitions from others.
33

Activity 8.
Where I come
From
(Combining
Colors)

 Difficulty: Easy
 Duration: from 1 to 2 hours
 Type of activity: Workshop
 Medium: crafting, talking
 Size of the group: Up to 30 people

Objectives:
Having the participants collaborate over a common creative task
 Discovering cultural aspects from to each participating country
 Acknowledging cultural differences and arising curiosity toward
other cultures

Preparation and didactical materials: flipcharts and drawing
material

Activity proceeding: The participants are invited to draw their home
country accorded to what they think is most the most typical or
representative aspect to them. The participants should mix into
multinational groups so that the outcome produces mixed drawings
of elements from all countries present. The facilitator should
provide participants with flipcharts and drawing material. Only a
short explanation of the activity must be told to the participants as
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they should not be too much orientated in their creative
imagination.

Evaluation/Debriefing: Are all collective drawings made of the
same elements? Where are the common points, where are the
differences? Look at your collective drawing: if it represented one
single country with multicultural roots, what would be its history,
culture, values? Would it be a peaceful country? Can you think of
a moto, a flag for it?
Tips for the facilitator: It is very important to have all participants
comment on their contribution to the drawing, even though it might
imply repetition. All participants must feel accepted and valued in
regards to their origin and culture.
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ALL TIME ACTIVITIES
This section offers a series of activities that can be implemented at all
times during a training. These activities offer to go a little deeper in
the exploration of group dynamics and in the process of unleashing
creativity. All time activities aim at:
-

-

-

Developing trust among participants and remove inhibitions
Exploring different sets of participative contexts
(collaboration and collective decision making /opposition,
debate or competition)
Getting participants to find their place in the group according
to their personality, individual functioning and to the type of
contribution that suit them most
Maintaining the groups’ attention with creative and physical
activities

Activity 9. Who drives the car? .....................................................37
Activity 10. Dancing row......................................................……....39
Activity 11. Share the beat …………………………………………....…………41
Activity 12. Dancing Mirror…………………………….…………………….…..43
Activity 13. Mime…………….....……………………………………………………45
Activity 14. FI-FA-FU………………………………………………………………….47
Activity 15. Haka……………………………………………………………………....49
Activity 16. Flash-mob………………………………….....……………………….51
Activity 17. Clay modeling……………………..………………………………….54
Activity 18. Handcraft Workshop………………..……………………………56
Activity 19. Try to be better………………………………....…………….…….58
Activity 20. Defense Castle…………………….…..…………………………....60
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Activity 9.
Who drives the
car?

 Difficulty: Easy
 Duration: 30 min max
 Type of activity: Game
Medium: moving, non-verbal com
 Size of the group: 10 to 30 people

Objectives:
 Building interpersonal confidence and trust
 Working on move coordination

Preparation and didactical materials: Large safe restricted area, 1
blindfold per couple (optional)

Activity proceeding: The participants gather in pairs; one
participant is “the car” and closes his/her eyes. The other
participant is “the driver” and cannot speak. The “driver” stands
behind the “car” and he/she tries to “drive the car” in the room
without causing any crash. The instructions are: touching the right
shoulder to go right, touching the left shoulder to go left, one hit on
the back means stop, two hits on the back means go backwards.
After 5 to 10 minutes, the facilitator gives a signal for cars and
drivers to switch roles. When all participants have experienced
being both a car and a driver, the exercise might be repeated using
37

a blindfold instead of closing eyes, for confidence between car and
driver to reach a new level (it is easy for someone to open his/her
eyes when feeling endangered but it can get tougher to have to
remove a blindfold, hence a need for a deeper trust between the
car and the driver).

Evaluation/Debriefing: How was this game? Easy? Hard?
Stressful? Strange? Have you all managed to be connected as the
game goes? Did you feel more comfortable being a car of being a
driver? Why? Where you tempted to cheat and open your eyes?
When and why? Has the use of the blindfolds made the task of the
cars tougher? Has your opinion of your partner evolved throughout
the exercise?

Tips for the facilitator: The facilitator establishes a safe and
restricted area to do the activity, without any obstacle or dangerous
element; and shall bring a first-aid kit in case of little injuries.
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Activity 10.
Dancing row

 Difficulty: Easy
 Duration: up to 20 min
 Type of activity: Game Workshop
 Medium: dancing, non-verbal com
 Size of the group: 5 to 30 people

Objectives:
 Building group cohesion
 Working on coordination
 Experiencing the group dynamic leader versus followers

Preparation and didactical materials: Music material

Activity proceeding: The participants form an “Indian row” (one
participant behind another). One at a time, the participants propose
a dance movement that the others have to follow. When the first
participant of the line has made his/her move, he/she goes back to
the end of the line and the new leader makes his/her move. Etc.

Evaluation/Debriefing: Did you feel uncomfortable repeating or
proposing a dance movement? Was it natural for you to come up
with a dance move? Was it easy to follow everyone’s movement?
How did it feel not to see others behind you imitating your
movement?
39

Tips for the facilitator: There is a probability for the participants to
be a little reluctant to take part in this dancing activity. It might be
a good idea for the facilitators to start as the first person of the
dancing line to get participants’ cooperation.
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Activity 11.
Share the beat

 Difficulty: Easy
 Duration: up to 20 min
 Type of activity: Game
 Medium: moving
 Size of the group: 5 to 30 people

Objectives:
 Building group cohesion and synchronization
 Developing focus and concentration

Preparation and didactical materials: Large space/room to enable
everybody to stand in one big circle

Activity proceeding: All participants stand in a circle, the leader
starts to “pass the beat” clapping his hands simultaneously with the
person at one of his/her sides. Then, the participant who “received
the beat” has to do the same with the following participant, etc. The
game must go faster and faster!
As a second stage, U-turns are allowed - the participant who
received the beat can decide to give it back to the person before
him/her instead of passing it on. A third stage allows the beat to be
shared with anyone in the circle and not only direct neighbors.
Stages 2 and 3 imply a deeper focus and to maintain eye contact
with the beat going.
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Evaluation/Debriefing: Did you first think it would be an easy
game? What do you think now? Why is it so hard in your opinion?
Which super-power should we have to play this game perfectly?
Tips for the facilitator: The facilitator could maybe establish
disqualification rules to make the game more competitive.
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Activity 12.
Dancing
Mirror

 Difficulty: difficult
 Duration: up to 30 min
 Type of activity: Workshop
 Medium: dancing, nonverbal com
 Size of the group: 4 to 30 people

Objectives:
 Developing move coordination and anticipation
 Having interpersonal bonds created in the group
 Developing empathy, patience and tolerance

Preparation and didactical materials: Large room/space to enable
everybody to move and dance and music material. Participants
must be separated into 2 groups (A and B), then joined in pairs
picking one participant from each group, to ensure a random
coupling.
Activity proceeding: The participants are set up in pairs with their
hands touching. One person leads the movements and the other
follows, after one/two minutes they exchange the role. The activity
is repeated but this time with the forearms touching. The partners
from group A change partners from group B and they repeat the
activity, firstly hand against hand and secondly foot touching foot.
They can also stand side by side instead of face to face.
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Evaluation/Debriefing: How did you feel touching someone else’s
hands and body? Could you anticipate your partner’s movements
at first? After a while? How did it feel to follow someone? To be
followed by someone?
Tips for the facilitator: The facilitator may prepare little objects to
hold in case some participants are opposed to touching each
other’s body directly. Using objects can also be a second stage to
the activity because it actually makes it harder, especially when
participants have to join foot or forearms. The facilitator shall go
first to make the participants feel comfortable.
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Activity 13.
Mime

 Difficulty: Easy
 Duration: 30 min
Type of activity: Workshop
 Medium: acting, non- verbal com
 Size of the group: up to 30 people

Objectives:
 Having participants introduced to mime
 Removing inhibitions from the participants
 Experiencing collective understanding and non-verbal
communication
Preparation and didactical materials: Large room/space to enable
everybody moving
Activity proceeding: In a circle, the facilitator says a word and
everyone has to mime it. Starting words can be elements, such as
fire, water, wind and earth. Then, the participants have to mime the
animal of their choice without speaking or commenting the
imitations of other participants. Finally, the facilitator ask the
participants - still without speaking and using only mimes to
understand each other - to classify themselves gathering with
others according to where they live as an animal (water, earth or
air). The facilitators can also ask the participants to classify
themselves according to the number of legs of their animal.
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Evaluation/Debriefing: Was it difficult to guess others’ miming?
Why? How did you finally manage to guess? Which aspects of the
other participants’ play helped you guessing? Are you surprised
you could achieve this task without a word?
Tips for the facilitator: The facilitator should go first to make the
participants feel comfortable. He/she must be careful to maintain
silence at all times for the exercise to be efficient.
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Activity 14.
FI-FA-FU

 Difficulty: Difficult
 Duration: 15 minutes
Type of activity: Game
 Medium: Moving, non- verbal com
 Size of the group: 8 to 30 people

Objectives:
Working on move synchronization
Working on reflexes and focus
competition
Preparation and didactical materials: Large room/space to enable
everybody to stand in a circle
Activity proceeding: Everybody steps in a circle so that they can
see each other. The instructions are the following: one participant
puts his palms together, points out another participant and says
“FI”. The participant who just has been pointed at has to lift his
arms (the palms are united) and say “FA”. If the participant who
has been pointed do not say “FA” right away, he/she is disqualified
and has to quit the game. The participants on the right and left have
to point (the palms are united) the stomach of the participant that
lifted the hands and say “FU”. If one of the two “FU” participants
forgot to say or said “FU” too late, he/she loses and has tp quit the
game. The “FA” participant pointed out goes on and starts again
saying “FI” and points another participant, etc.
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Evaluation/Debriefing: Was it easy or difficult? Do the people who
are good at this game find it more interesting than the people who
are bad at it? What is the purpose of this game according to you?
Tips for the facilitators: The leader might be solicited to explain the
rules several times. To help people understand, there needs to be
a lot of slow practice before the actual game starts. It is better for
the game not to be a competition at first (people eliminated after
they lose), but to become one after everyone is more or less into
it. It can also be decomposed in two steps so the rules are
integrated gradually: first it is only FI and FA exchanges, and then
the FU comes into action.
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Activity 15.
Haka

 Difficulty: Easy
 Duration: 20 minutes + performing time
 Type of activity: workshop Performance
 Medium: moving dancing talking
 Size of the group: 6 to 30 people

Objectives:
 Remove participants’ inhibitions and complexes
 Achieving group cohesion through humorous plays
 Developing move coordination and synchronization
Preparation and didactical materials: Large room/space to enable
everybody preparing their Haka and rehearsing it.
Activity proceeding: Divided into groups of 3 (minimum), the
participants have to realize a small Haka dance scene to impress
their colleagues.
Evaluation/Debriefing: What is your definition of a Haka dance?
What do you think is its meaning? Did the dances from other
groups suit your definition of a Haka dance?
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Tips for the facilitator: The facilitator can chose or not to build
groups of same nationality in an intercultural context. It might be
necessary to decide of group repartition according to participant’s
personality so that all groups have dynamic inhibited participants
who help others to relax and enjoy regardless of judgement. The
facilitator can take part in the Haka!
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Activity 16.
Flash-mob

 Difficulty: Medium
 Duration: ½ day + performing time
 Type of activity: workshop Performance
 Medium: dancing acting talking
 Size of the group: 10 to 30 people

Objectives:
 Promoting collaborative work and creativity
 Introducing the participants to Street Art performing
 Overcoming shyness and fear of interacting with strangers
Preparation and didactical materials: Large room/space to enable
everybody to prepare the Flash-mob and practice, standard music
material for the preparation and professional music material for the
outside performance. Any artistic material required for the flashmob (– distinctive objects or clothes) It is preferable to choose in
advance the public place to make sure there is material to settle
music elements, and that it is permitted to perform there!
Activity proceeding: The group chooses a general theme in order
to frame the performance. It is a good option to combine small
performances

prepared

in

little

groups

with

collective

performances. A street art happening is more likely to gather
people if it lasts long (minimum half an hour). The challenge is for
the performers to get the public’s attention. Therefore, an efficient
method is to start and end with a performance involving all
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participants, and have small group interventions in between. This
way, participants have an opportunity to rest and watch the others
so they can form valuable opinions and comments to be shared
during the evaluation part. This method also helps increasing and
maintaining an audience: by passers who see people watching the
performance are more likely to stop and have a look as well. Lastly,
it has a motivational and reassuring effect on the participants who
are performing. If the facilitator observe the group is too inhibited
or if participants are not numerous enough for them to feel secure
as a group during the performance, an alternative might be to
perform a mime flash mob. Participants shall play a scene without
speaking and with no dance involved. It is usually less intimidating
and it leads to the same learning outcomes as a dance flash mob
using a softer path.
Evaluation/Debriefing: How different was the street performance
compared with what you had in mind while planning the flash mob?
What aspects could you anticipate and what aspects surprised
you? How did you deal with outside disturbances (noise,
movement, interventions of the public…)? Do you consider it was
the right way to deal with them retrospectively? How did you feel
performing in the street? What where the good points of the
performance and what could be improved in the perspective of a
next representation? Did you find it hard to stand people’s
indifference or even disrespect? How do you feel now the exercise
is over?
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Tips for the facilitators: For this activity, it is very important for the
facilitator to first define the main principles of street art with the
participants. Participants should not expect a total attention from
the people walking by, nor should they expect their performance to
be implemented in perfect accordance to their plan. Street arts
means there is no clear frontier between performers and public, it
should not be considered as a constraint but as an open door to
interactions and improvisations. Interruptions and disturbances
should not be seen as a bad thing. On the contrary, they should be
diverted to serve the purposes of the performance and trigger
creative responses from the performers. The participants shouldn’t
just ignore the context of representation but try to play with it.
Beside, many things can go wrong during an outside live show:
weather, sound quality… The facilitator should insist on the fact
that the goal of the exercise is not for the final performance to be a
perfect duplicate of the performance from the preparation phase,
but an adaptation that adjust to street art conditions.
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Activity 17.
Clay modeling

 Difficulty: Easy
 Duration: 1 to 2 hours
 Type of activity: Workshop
 Medium: crafting

Objectives:

 Size of the group: Up to 30 people

 Allowing
creative personal expression through a relaxing, sensitive
experience
 Introducing participants to sculpting/modeling
 Experience group dynamic of feedback valuing each individual
Preparation and didactical materials: Materials and a staff
members to be provided from a specific hand craft center
Activity proceeding: the workshop consists of personalized hand
crafting. Each participant is provided with raw clay, molding tools
and advice from either the staff member, or the facilitator aiding in
the workshop. The time for this workshop shall be extended if it
seems to be very enjoyable to the participants. Each participant
should manage to create a personalized sculpture from clay. The
finished products will be cooked so that they do not lose their
shape.
Evaluation/Debriefing: How did it feel to be given total freedom
during this exercise? How did clay modeling feel to you? Was it
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your first time trying? What do you think of your production? What
do you think of other participants’ productions?
Tips for the facilitator: The facilitator must think about how people
with access issues, (e.g. wheelchair users or people with hearing
impairments) will be able to join in this activity. If possible, he/she
should ask participants before the workshop whether they have
specific access needs. This can be especially helpful for
participants with invisible impairments, for example people on the
autistic spectrum, or those who are hard of hearing.
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Activity 18.
Handcraft
Workshop

 Difficulty: Medium
 Duration: 2 hours
 Type of activity: Workshop
 Medium: crafting, talking
 Size of the group: Up to 30 people

Objectives:
Increasing participants’ creativity
having the participants experience group dynamics in a
creative process: confronting visions and opinions
Preparation and didactical materials: cardboards, paintbrushes,
scissors, glue, mobile eyes, colored paper, water colors, empty
glass/bottle (from yogurt), old magazines, straws, colored
crayons, colored wires, baskets.
Activity proceeding: The facilitator forms mixed groups of 2
persons (1 with special needs, 1 without). Each group receives the
following tasks: 1. Draw an animal family using the following
materials from your basket: paper, colored crayons. 2. Create an
animal family using the following materials from your basket:
cardboard, scissors, mobile eyes, glue, water colors, paintbrush.
3. Create butterflies using the following materials from your basket:
empty glass/bottle, old magazine, scissor, wire. Each group
receives a basket with the materials needed and they have to
cooperate and work together to achieve the tasks given, then they
present their creations to the whole group.
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Evaluation/Debriefing: How did you felt working together in pairs?
Did you communicate before choosing the animal family, who took
the decision of that type of animal? What did you enjoy most from
this activity?
Tips for the facilitators: There is a tendency of exclusion of people
with special needs, so it is necessary that the facilitator to observe
all teams and intervene when necessary and engage the person
with special needs. Some people with special needs may have
some physical difficulties, therefore they must receive support from
their colleagues. The facilitator shall ask helping questions during
the debriefing in order to obtain a proper feedback from the
participants with special needs and draw the conclusions of the
team work.
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Activity 19.
Try to be better

 Difficulty: difficult
 Duration: 1 hour
 Type of activity: Performance
 Medium: moving writing non-verbal
com
 Size of the group: Up to 30 people

Objectives:
Reinforcing the bond uniting participants
the group extending their socialization skills and
confidence beyond the defined boundaries
spreading
good attitude around them
Preparation and didactical materials: motorman sheets, markers

Activity proceeding: On motorman sheets participants should write
“FREE HUGS”, then they go out in the center of the city and offer
free hugs to all people walking by. In this mode participants must
increase their socialization skills through hugs with people they
don’t know.
Evaluation/Debriefing: Was this exercise uncomfortable for you at
first? Did it remain uncomfortable for long? Were you surprised by
the reaction of the persons you hugged? Were they more likely to
say yes or no? Could you feel some sort of connection between
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you and the person you hugged although you did not speak to each
other? Would you be able to do the same exercise alone some
other time? Why?
Tips for the facilitators: This exercise can feel very demanding to
some participants. It is very important to keep the group united and
good willing, as the reluctance of one can influence the entire
group. If a participant would rather not do it, have him/her watch
the others for a start to encourage him/her via imitation.
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Activity 20.
Defense Castle

 Difficulty: Medium
 Duration: 10-15 minutes
 Type of activity: Game
 Medium: moving

Objectives:

 Size of the group: 5 to 30 people

Fostering group cohesion
Having the participants experience the group dynamic of one
person against the whole group
Maintaining the group’s attention and focus
Preparation and didactical materials: 3 gymnastic sticks for the
castle, and a sticks and a ball for each participant.
Activity proceeding: Players shall sit in a circle. In the middle of the
circle three sticks forming a triangle are placed, representing the
castle. Near the castle sits the defender of the castle. All players
hold a stick (gymnastic baton). They send the ball from one to
another, seeking to strike the sticks in the middle of the circle. The
head of the castle at the center of the circle seeks to prevent the
ball from entering, using the baton. If one of the players hits the
castle he/she becomes the castle defender and the previous
defender takes his/her place in the circle. The ball is thrown so as
to slide on the ground, not to blow. If the ball comes out of the
circle, the person who threw it shall go retrieving it back into the
game.
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Evaluation/Debriefing: Which role did you most enjoy, defender or
castle breaker? How did it feel cooperating with all players with the
common goal of hitting the castle? How did it feel being alone
against the rest of the group as a castle defender?
Tips for the facilitator: There can be introduced more balls into the
game. This game is suitable for young people immobilized in a
wheelchair
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AWARENESS RAISING ACTIVITIES
The following activities aim at developing participants’ consciousness of
unequal opportunities and discrimination. They offer to work on
individual attitude shifts as well as civic consciousness and commitment
development. Objectives are:
-Getting participants to acknowledge the existence of unequal
opportunities and prejudices.

- Bringing participants to relate personally to the fight for the cause of
equal rights and opportunities with tasks that encourages them to think
about means of actions promoting a more inclusive and a more tolerant
society.

Activity 21. Mural Paint Group.............................................................63
Activity 22. Comic strip on discrimination...........................................65
Activity 23. One step forward..............................................................69
Activity 24. May I sit there? ................................................................73
Activity 25. Tea Ceremony scene.........................................................76
Activity 26. The Nacirema people........................................................79
Activity 27. Lemon basket....................................................................82
Activity 28. A Photo Voice....................................................................86
Activity 28. B Improving the Area........................................................88
Activity 28.C What's Missing? .............................................................90
Activity 29. Imagine in Action..............................................................92
Activity 30. Act the Right......................................................................94
Activity 31. Give your time...................................................................96
Activity 32. What they need and what they receive...........................98
Activity 33. The best solution.............................................................100
Activity 34. Storyboard.......................................................................102
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Activity 21.
Mural Paint
Group

 Difficulty: medium
 Duration: 20 minutes
Type of activity: Workshop
 Medium: crafting, non-verbal com
 Size of the group: Up to 30 people

Objectives:
collaboration and mutual acceptance
self-expression regarding
their special needs or special needs of others
improvisation skills
Preparation and didactical materials: flipchart sheets, markers,
crayons
Activity proceeding: The method contributes to fostering creativity
and teamwork, developing collaboration and mutual acceptance
behaviors. Participants shall adhere to a wall several sheets of flipchart, creating a huge 'canvas'. Then the facilitator shall encourage
young people to express their feelings freely and honestly,
mentioning or not their special needs or their feelings toward
people with special needs. The process is achieved through
drawing and or painting. The facilitator shall encourage young
people to collaborate in creating a common picture, creating links
with other people’s drawings in order to express a harmonious
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cohabitation between young people with and without special
needs.
Evaluation/Debriefing: How did you feel creating this piece of art
as a group? What did you try to represent? How do you interpret
what others have represented? What does the global painting
represent? What title shall we give it? What would you add to it?
Tips for the facilitator: during the creation of the drawing the
facilitator must encourage all participants to contribute if they don’t
do it spontaneously.
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Activity 22.
Comic strip on discrimination
 Difficulty: Medium
 Duration: 1 hour 1/2 to 2 hours
 Type of activity: Brainstorm Debate
Objectives:

Brainstorming
on

Workshop
 Medium: talking, crafting, writing, reading
 Size of the group: 5 to 30 people

discrimination; analyzing and understanding what discrimination is.
 Gaining empathy, building group confidence, getting to know
other persons’ value system
 Sharing experiences and points of view
Preparation and didactical materials:
Quotations on the matter of discrimination, White/Blackboard with
pencils, 5 chairs and 2 tables per group, Analysis grids (1 per
participant) with questions about the stories they will see for the
evaluation at the end of the activity, Pencils; color pencils or
markers; big sheets of paper; rulers; sticky materials to be used on
the walls, Large space

Activity proceeding: The participants have a brainstorm on what
Discrimination is: what shape can it take, what are its causes, who
are the victims…. Answers can be written on a white/blackboard if
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needed. Discrimination: it’s a way of exploitation and exclusion of

people. The participants can find in his/her own language famous
quotations about discrimination. For example: “Knowing there are

obvious differences between humans should not drive us to
conclude there is supremacy and inferiority between them. We
should not get difference and disparity mixed up”, Jean Rostand
said. In the case where participants have no quotations in mind, it
might be useful to research and print quotations to be discussed
by the group at this point. Then participants shall start the creation
of a comic strip about discrimination: The participants are divided
into groups of 5 persons, each participant shares a short story
about a situation of discrimination he/she lived or has heard about.
Each group decides which story will be visually represented and fill
in a grid to provide the following information: setting of the scene,
actors, their age and gender, who is the victim of discrimination,
who is the harasser, which emotions do they feel, which value this
scene refers to /what is the learning outcome that can be
perceived… Then, the group must create a comic book style strip
(8 squares over a page is a good ratio for the exercise not to take
too long) to present the discrimination story they have elected. The
strip should include all aspects of the grid completed. It is
preferable for the person whose story was picked up to be drawn
by the group not to be identified personally as one of the character
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of the comic book story in order for him/her to remain anonymous
if he/she wishes and to better put this event in perspective. The
leader should insist on the humoristic aspect of the product!
Each group presents its comic book to the others. The other
groups’ members have to complete their own “analysis grid” to
define the situation, using the same template as the one used to
build up the story (where and when it happened, the person who
was discriminated against, his/her emotions and reactions, others’
reaction, and the outcome.) If the grids completed diverge, it is an
opportunity for the group to reflect upon relativity of points of views
and perceptions as an additional phase to the activity.
Evaluation/Debriefing: Did you discover aspects of discrimination
you didn’t know before? How did you feel telling a personal,
supposedly painful memory to other people? How did you decide
as a group to play this scene rather than another? How did you feel
playing this scene in a humoristic way? Surprised? Offended?
Uncomfortable? Eased? Comforted? Supported?” Would you
personally have chosen another story of discrimination from your
group? Why?” Which value in the scenes interested you the most?”
How come everyone does not perceive the same outcomes for the
same story?”
Tips for the facilitator: The facilitator shall prepare at least 2
medium tables for each group to be comfortable while drawing their
comic book. Depending on the public - could it be autonomous,
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dynamic, distracted or enthusiastic – the facilitator may set up
some time for everyone to tell his/her story, time to decide which
to choose, time to draw up a draft, etc. He/she should insist a lot
on the humoristic aspect of this exercise.
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Activity 23.
One step
forward

 Difficulty: Easy
 Duration: 1 hour
 Type of activity: role play brainstorm
 Medium: reading, acting, talking
 Size of the group: 8 to 30 people

Objectives:
 Identifying and understanding widespread stereotypes
 Gaining empathy towards people suffering from prejudices and
awareness of unequal opportunities

Preparation and didactical materials: Large room/space to enable
everybody stand in line, little questionnaire about the characters (1
per person – please refer to the materials following the descriptive)
1 “Role card” per participant – please refer to the materials
following the descriptive. Document with some statements for the
facilitator- please refer to the materials following the descriptive.
Activity proceeding: Each participant receives “a role card” - in
his/her own language. He/she cannot say what card he/she has
received to the others. To put him/herself in the character’s place,
the participant answers the questionnaire. All participants stand in
line, the group leaders formulate few statements. Every time a
statement is equivalent to the participant’s own statement, the
participant makes a step forward.
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Evaluation/Debriefing: At the end of the exercise, some
participants haven’t had a chance to make a step forward, whereas
others made a lot. The facilitators ask them why: What do you think
might be the profile of the participants who have made the most
steps? What is the profile of those who haven’t moved? Then
participants reveal their identity and the discussion can be
launched: What do you think was the purpose of this exercise?
Was it easy for you to decide whether to take a step or not? Did
you feel frustrated having no chance to make a step? Did you feel
confused to see the discrepancy in other participants’ movements
forward? What do you think now was the purpose of this exercise?
Did it get you to understand better the concept of unequal
opportunities?
Tips for the facilitator: The facilitator must keep tough on the issue
of not talking during the step making stage, and allow discussion
only when this stage is over. If participants hesitate, they are free
to judge by themselves if they should make a step or not, and to
keep their confusion in mind to be discussed during the debriefing
stage.

70

Role cards
You are an unemployed single mother
You are a model with African origins
You are the daughter of a US ambassador in the country where you live
today
You are an Arab Muslim girl who lives with her very religious parents
You are a 27 years old homeless man
You are the daughter of the director of a local bank, and you’re studying
Economics at University
You own a prosperous export-import company
You are the son of a Chinese immigrant who owns a prosperous fastfood business
You are a young 17 years old Rom boy who has never finished
elementary school
You are an unemployed teacher in a foreign country where you cannot
speak the new local dialect
You are a soldier completing your compulsory military service
You are a 24 years old refugee from Afghanistan
You are the 19 years old son of a farmer from a remote village
You are the president of Youth department of the political party in power
You are a young disabled man in a wheelchair

The questionnaire
How was your childhood? How was the house in which you lived?
How is your life today? Where do you meet people? What do you do in
the morning, afternoon, evening?
What is your lifestyle like? Where do you live? How much do you earn
per month? What do you do during your free time, your holidays?
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What motivates you? What worries you?
Examples of statements:
You’ve never had serious financial difficulties
You’ve got a decent accommodation with phone and TV
You reckon that your language, your religion and culture are respected
in the society in which you live
You have the feeling your personal, social and political opinion is taken
into account
People ask your advice about some issues
You don’t worry about being arrested by the Police
You know who to refer to if you need advice or help
You have never been a victim of discrimination because of your origins
You benefit from an adapted social and medical protection
You can go on holiday at least once a year
You can host friends for diner
Your life is interesting and you are confident and optimistic about your
future
You think you can study what you want and chose your profession
You do not worry about being harassed or attacked when walking in the
street or by the media
You can vote during local and national elections
You can spend important religious celebrations with your family and
friends
You can take part in an international meeting abroad
You can go to the restaurant, cinema or theatre at least once a week
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Activity 24.
May I sit
there?

 Difficulty: Easy
 Duration: 50 min
 Type of activity: Brainstorm Debate
 Medium: talking, reading
 Size of the group: Up to 30 people

Objectives:
 Identifying and understanding stereotypes and personal
prejudices
 Achieving group cohesion through collective decision making
Preparation and didactical materials: Large room/space to enable
everybody to separate into groups of 5, Paper; pens, 2 tables and
5 chairs per group, a List of characters – please refer to the
materials following the descriptive

Activity proceeding: The participants are given a list of characters
which might challenge their stereotypes and personal prejudices
about other people and minorities (the list can be provided in
English or in the participants’ own language). Scenario: “You will

travel in a shared compartment with three other persons. With
which of the following passengers would you prefer to share you
compartment with?” Individually, each participant selects his/her
first three choices off the characters’ list with whom they would
most like to travel. In groups, participants share their choices of 3
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best companions, and discuss the reasons which led to their
decisions. Then, each small group tries to come to a consensus on
a common list of the three favorite companions. In plenary, each
group presents its conclusions, and attempt to find an overall
consensus.
Evaluation/Debriefing: Was it a difficult exercise for you?
Did it make you feel uncomfortable? Why? Was your choice easy
to make? How did you choose to proceed: eliminating the
characters you liked the least or electing characters you like the
most? Why? Does it make a difference? Was it easy to defend in
front of the group? Was is easy to find an agreement during the
group work?” Did you find other participants’ choices surprising?
What lesson can be learnt from the group’s agreement or
disagreement?
Tips for the facilitator: The debriefing stage focuses on the fact that
prejudices concern everyone, and are quite a natural reflex for us
all. The goal is not for participants to feel guilty or ashamed, but for
them to acknowledge the prejudices they might have, to learn how
to identify them to better get over them. Also it is important to show
some prejudices are positive. For example, one might choose the
Wrestler from Belfast as a companion because he/she likes
football too. It is as arbitrary a choice as eliminating someone we
have negative prejudices against, but it can get sometimes serve
tolerance rather than hate.
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List of characters
-

A Serbian soldier from Bosnia

-

An overweight Swiss financial broker

-

An Italian disc-jockey who seems to have plenty of dollars

-

An African woman who sells leather bags for a living

-

A young HIV positive artist
A nationalist from Basque Country who travels to Russia regularly

-

A German rap artist with an very alternative life-style

-

A Hungarian Gypsy traveler who has just come out of jail

-

A blind accordionist from Austria

-

An Ukrainian student who doesn’t want to go home

-

A middle aged mom from Romania holding a 1 year old toddler in her
arms

-

A Dutch diehard feminist with an aggressive attitude

-

A Swiss skinhead who seems to be under the influence of alcohol

-

A wrestler from Belfast on his way to participate to a football
tournament

-

A Polish prostitute who lives in Berlin

-

A Kurdish refugee who must travel back to Lybia
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Activity 25.
Tea
Ceremony
scene

 Difficulty: Difficult
 Duration: 20 minutes
 Type of activity: Brainstorm Role play
 Medium: acting talking nonverbal com
 Size of the group: Up to 30 people

Objectives:
Developing awareness of one’s own cultural interpretation and
understanding the concept of cultural glasses
analyses skills and objective judgement making
Preparation and didactical materials: Large room/space to enable
everybody to sit comfortably so that they can see the scene, a
bowl, a spoon. For this exercise, either there are two facilitators
or the facilitator shall ask one of the participants to assist him or
her at first while performing a short mime.
Activity proceeding: Two actors mime a short scene entitled “the
Tea Ceremony”: Character 1 is seated on a chair, wearing shoes.
Character 2 walks bare foot and brings to him what looks like a
bowl. The first takes it and drinks the tea using the spoon while the
second sits down on his/her knees on the floor. Then, the first gives
the bowl back to the second still on the floor, the second drinks at
his/her turn, without using the spoon. The second stands up and
goes back with the bowl.
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When the scene is over, the facilitator asks the participants what
they understood and think about this scene. Participants will
usually come up with theories that the character is superior to the
other. He is served by the other and gets to drink first, he uses
shoes, a chair and a spoon, so he is more civilized. Character 2 is
more deprived. Generally, people will make gender association:
Character 1 is the man and Character 2 is the woman. After
listening to the participants’ interpretations, the facilitator ask them
to try and picture the exact opposite: what if character 2 was the
superior one? How could the behaviors possibly be interpreted the
other way round? Then the facilitator explains this is a scene
coming from a tribe of the Amazonian forest. This tribe believe
women are superior to men because they have a stronger
connection to nature. Therefore, Character 2, the woman, can
touch food and the ground with no go-between. Because the
woman has a privileged bound with nature, she is entitled to share
nature’s products with the man, but the man cannot prepare the
tea on his own, he has to wait for the woman to do it for him.
Evaluation/Debriefing: How come we tend to understand the
scene’s meaning so far from the actual truth? Why do we give more
value to one character than another and why is it the wrong
character? What does it tell you on your culture and how it affects
your judgment? What do you think of the concept of cultural
glasses? Do you find it relevant?
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Tips for the facilitator: The facilitator might ask questions to
orientate the discussion only after the scene is over. He/she must
maintain silence as the scene is performed. He/she, can
encourage the participants to take notes on what they see as the
scene is performed. The participants might discuss their analysis
of the scene in small groups if they are very numerous and then
present their conclusion to the entire group.
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Activity 26.
The Nacirema
people

 Difficulty: Difficult
 Duration: 20 minutes
 Type of activity: Brainstorm Case study
 Medium: reading talking
 Size of the group: Up to 30 people

Objectives:
Understanding the concept of ethnocentrism
Developing awareness of one’s own cultural interpretation

to develop a greater awareness and tolerance

Preparation and didactical materials: Large room/space to enable
everybody to sit down; chairs; computing material to show the text
on a white board OR impress on paper for each person

Activity proceeding: The participants read a short paragraph about
the Nacirema people (text is provided at the end of the activity).
After the reading, the leaders ask the participants about their
impressions, their point of view on this Nacirema people….Where
do you think they come from and live? What could their lifestyle
be? What are their values?
Then, the leaders reveal to them the real meaning of this text: the
Nacirema are actually the American people (written backwards),
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and the mouth ritual refers to teeth brushing, seeing the dentist,
etc.

Evaluation/Debriefing: Where does the feeling of strangeness
come from in the text? Why can’t we guess at first it relates to
cultural practices we actually are familiar with? How do you feel
about the teeth brushing practice after reading this text? Do you
agree with Horace Miner on the “believes” related to teeth
brushing? Have you ever thought before that occidental culture
values to much oral hygiene?

Tips for the facilitator: It is good for the text to be read a second
time and commented after the true identity of the Nacimera is
revealed, especially if the level of English is not so high in the
group. The choice of word is very important to explain how the
writer creates a distance: scientific and academic lexica, but
grammatical choices, and spiritual dimension (beliefs and
superstition, mention of the sacred) etc.
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“The Nacirema have an almost pathological horror of and fascination
with the mouth, the condition of which is believed to have a
supernatural influence on all social relationships. Were it not for the
rituals of the mouth, they believe that their teeth would fall out, their
gums bleed, their jaws shrink, their friends desert them, and their
lovers reject them. They also believe that a strong relationship exists
between oral and moral characteristics. For example, there is a ritual
ablution of the mouth for children which is supposed to improve their
moral fiber. The daily body ritual performed by everyone includes a
mouth-rite. Despite the fact that these people are so punctilious about
care of the mouth, this rite involves a practice which strikes the
uninitiated stranger as revolting. It was reported to me that the ritual
consists of inserting a small bundle of hog hairs into the mouth, along
with certain magical powders, and then moving the bundle in a highly
formalized series of gestures. In addition to the private mouth-rite, the
people seek out a holy-mouth-man once or twice a year. These
practitioners have an impressive set of paraphernalia, consisting of a
variety of augers, awls, probes, and prods.” Horace Miner (1956)
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Activity 27.
Lemon basket

 Difficulty: Easy
 Duration: 60 minutes
 Type of activity: Game Brainstorm
 Medium: talking writing
 Size of the group: 6 to 30 people

Objectives:
Getting participants to understand the mechanism of
stereotyping and prejudices making
critical thinking toward acculturalization
phenomena
Preparation and didactical materials: 1 lemon per person in a large
bag (If participants are less than 10, prepare more than 1 lemon
per person so it is not too easy), large room/space and enough
chairs to enable everybody to sit down; paper; rigid shelves; pens;
sticky material to be used on the walls.
Activity proceeding: On a board, the facilitator writes “Lemons
are….”, he/she ask the participants to complete the sentence with
lemons’ characteristics, and he/she writes them on the board –
usually, common generalities such as “yellow”, “rounded”,
“sour”….come first. The facilitator gives a lemon to every
participant, with a piece of paper and a pen. He/She asks them to
look carefully and silently at their own lemon, to look at the details
which can enable them to recognize and distinguish it, to feel the
skin texture…. He/She encourages the participants to personalize
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their fruit giving it a name, and tell them to write their lemon’s
characteristics on a paper. The facilitator should insist on the fact
that participants should not mark/damage their lemon – no scratch,
no scribble on the lemon, etc. The facilitator takes back all the
lemons in a bag and shake the bag so that all the lemons are
mixed. He/She spreads all the lemons in the middle of the group
circle, and ask each participant to come find and take back his/her
lemon. If two participants choose the same, the facilitator puts the
lemon aside as “unidentified”; at the end, two lemons will be left
aside. Once everybody took back his/her lemon, the facilitator asks
the participants a few questions:
Evaluation/Debriefing: Are you sure you got your initial fruit back?
Was it easy or difficult to find it? Which specific characteristics
helped you to recognize your lemon? Are the new results similar to
the first steps results? Why are the results so different whereas the
subject is still the same – lemons? Do you feel surprised?
Why do we get such a clear picture of what is a lemon at first sight,
while we encounter every day lemons with different and even
contradictory characteristics? What do you think is the topic here?
What is the perception process that is working in this situation?
The facilitator expects from this debate the participants realize that
everybody generalizes and categorizes, or think to have a certain
knowledge about groups of people. Everybody “lemonizes”! Even
though everyone has a different background and identity that lead
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their behavior. The facilitator can propose to launch a new verb –
to “lemonize” which means to categorize/to generalize.The
facilitator constitutes groups of 5 persons to work on the following
questions:


Have you ever been the witness of a lemonization ?



Have you ever been lemonized?



Have you ever lemonized someone?

The participants talk freely about these previous questions and
take notes of the recurrent lemonization topic – skin color, gender,
socio-professional category, social background, etc. The facilitator
asks which topics were discussed and write them on a large sheet
of paperboard so that everybody can see it. The facilitator then
asks:


Do we need categories and generalizations?



When are they useful?



What are the dangers of categorization and
generalization?

Many different conclusions can result from this debate, for
example: To categorize/generalize is easier and faster than taking
time to know and learn about an individual; this is an automatism
that we have to overcome in society.

84

Tips for the facilitator: The facilitator should insists telling the
participants not to mark/damage their lemon – no scratch, no
scribble on the lemon, etc.
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Activity 28. A
Photo Voice

 Difficulty: Medium
 Duration: 60 minutes
 Type of activity: Workshop
 Medium: Moving Talking

Objectives:

 Size of the group: Up to 30 people

Introducing
participants to photography
interest and critical thinking on local architecture
Understanding the concept of unequal opportunities linked to
physical disability
Preparation and didactical materials: personal camera or
telephone with camera, PC. Preparation should include making
sure the participants will get to see one good example of
architecture in terms of accessibility to the disabled. The path of
the tour shall include a visit of a center for the disabled for example.
Activity proceeding: The participants are asked to tour the city in
groups. A local participant is assigned to each group as a ''guide'',
to ensure they find their way around the small streets. Their task is
to take pictures of the local architecture. The pictures have to
contain examples of good and bad structural aspects in regards to
people with disabilities (properly marked paths for the blind, ramps
or escalators designed for people with wheelchairs, etc.). Each
group is asked to produce 1 to 2 examples of each. After they
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return, each group is asked to present their pictures on a computer.
Explaining why they took those pictures, and what was good/bad
about them in regards to the topic.

Evaluation/Debriefing: Was it easy finding good/bad examples of
local architecture in regards to the accessibility of the physically
disabled? Is it an aspect you are used at noticing? Was this
exercise surprising? Was this exercise useful?

Tips for the facilitators: This activity may seem awkward to
participants with no special needs who are unused to noticing
structural installations for the disabled, whereas the participants
with special needs are way more concerned and used to this type
of problematic. It is very important for the facilitator to maintain a
benevolent climate, and insist that the aim of the exercise is not to
trigger guilt but to raise awareness and concern.
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Activity 28. B
Improving the
Area

 Difficulty: Medium
 Duration: 50 minutes
 Type of activity: Brainstorm/Workshop
 Medium: Talking Crafting
 Size of the group: Up to 30 people

Objectives:
Raising interest and critical thinking on local architecture
Identifying structural problematics of buildings and imagining
improvements benefiting accessibility to all
Preparation and didactical materials: flipcharts and drawing
material
Activity proceeding: The participants shall continue to work in the
previously assigned groups. Their task is to take the pictures with
bad aspects (in regards to the disabled), and improve upon them.
Provided with flipcharts and drawing material, they are asked to
draw an approximation of the bad examples and improve upon
them. Each group is given 2 to 3 minutes to present their work, and
describe the improvement they made to the original picture. Ideas
for improvements will be presented (areas of improvement could
be better quality pathways, easier access for people with physical
disabilities, better identification of streets for orientation.)
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Evaluation/Debriefing: Was it difficult finding a way to improve the
building you chose? Could you think of many different ideas? Was
it difficult to agree as a group on the improvement to make? Why
do you think such a work wasn’t made by the building’s architect?
Tips for the facilitators: The facilitator shall remember to be patient
and give plenty of time for thinking—it’s important to remember that
participants may be generating ideas throughout the entire
workshop, not only in the time they have been allocated for that
task. Participants shall express personal satisfaction in completion
of the task. As they shall feel they add a large contribution to the
discussion/presentation process.
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Activity 28.C
What's
Missing?

 Difficulty: Medium
 Duration: 30 minutes
 Type of activity: Brainstorm workshop
 Medium: talking crafting
 Size of the group: Up to 30 people

Objectives:
Gaining concern on the problematics encountered by individuals
with disabilities
Developing involvement in the fight against unequal
opportunities by envisioning facilities that could ease everyday life
for disabled individuals
Preparation and didactical materials: A4 papers and drawing
material
Activity proceeding: The participants are once more placed within
the same work groups. Their goal is to use the pictures of the
buildings that are good examples in terms of accessibility to all and
to draw what facilities they think might be missing. Examples:
Swimming Pool, Gym (workout room), sports fields, etc. Usually,
the good examples observed are medical facilities or public
facilities. It is good for the participants to be able to add
superfluous, entertaining rooms and extensions to these buildings
so as to show people with disabilities have not only special needs
but also the same hobbies and centers of interest as anybody else
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and should be provided with the same opportunities as people
without special needs to this regard.
Evaluation/Debriefing: How did you make a choice of the additional
facility for the building as a group? Was it difficult to agree as a
group? Why this third stage to the activity? What is objective
accorded to you?
Tips for the facilitators: The facilitator shall build trust by being
honest about what the workshop can deliver, he/she has to be
respectful about participants’ opinions and treat everyone with an
equal interest. In this type of exercise, the youngsters without
special needs will tend to become shy and inhibited. They should
be given some space to express themselves.
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Activity 29.
Imagine in
Action

 Difficulty: Medium
 Duration: 40 minutes
 Type of activity: Brainstorm Workshop
 Medium: talking, crafting writing
 Size of the group: Up to 30 people

Objectives:
Fostering a concern for social inclusion
Stimulating the sense of active citizenship
Developing a sense of mutual understanding and intercultural
dialogue
Preparation and didactical materials: camera; flipchart, pens,
pencils, markers.
Activity proceeding: The participants shall be divided into small
groups of equal size. Each group works on the creation of a Social
Campaign elaborating a symbolic image as a logo (it may
represent anything they find relevant as compatible with the topic
addressed by the tool). Each group is in charge of defining a title,
main topic, pay off, target group(s) (direct/ indirect), aims and
objectives, marketing mix tools (platforms and channels). They
shall send their creations to a laptop which will be printed and
hanged on the wall in the activity room. All the groups will silently
have a look at the pictures and share their own emotions/feelings
associated to the images. Every group will be invited to present
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their campaigns before the plenary. A general discussion about the
specific issues chosen by each group will follow.
Evaluation/Debriefing: What is your feeling while observing your
planning of a social campaign? What is your feeling observing
other people’s campaigns? Which campaign is most relevant to
you and why? What is the most important aspect in planning a
campaign according to you?
Tips for the facilitators: The facilitator shall use brainstorming to
assess the degree to which participants already know about the
power of imagery and prevention of discrimination by means of
social campaigning based on positive images. The facilitator shall
show some examples of strong social campaigns. This will help
him/her to decide how to orient debriefing and evaluation, and what
additional information may need to be provided at that stage.
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Activity 30.
Act the Right

 Difficulty: Easy
 Duration: 40 minutes to 1 hour
 Type of activity: Brainstorm Performance
 Medium: talking, acting, reading
 Size of the group: 8 to 30 people

Objectives:
Raising awareness and concern on the issues on
discrimination and intolerance
Developing intercultural communication skills,
developing a sense of cooperation and creativity
Preparation and didactical materials: pens, papers, internet access
Activity proceeding: Shall circulate among the group 7 hard copies
of the Universal Declaration of Human Rights. Each group has 15
to 20 minutes to prepare a brief theatre play representing the article
they received. Examples of UDHR articles to be represented:
-

Article 1: Equality in rights and dignity.

-

Article 7: Protection against discrimination to be afforded to
all human beings.

-

Article 18: Freedom of thought, conscience and religion.

-

Article 19: Freedom of opinion and expression.

-

Article 22. Right to social security and to realization of
social, economic and cultural rights.

-

Articles 26: Right to education.
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The facilitator shall then bring the group back to the activity room
where each group will play its theatre piece. The facilitator asks the
groups to guess which press-articles were played by each group.
Evaluation/Debriefing: Did you know about the Universal
declaration of Human rights before doing this exercise? Had you
ever tried reading it or some of it? From the short article you have
received, do the text correspond to what you would have
expected? Was it difficult to act this type of content? What was the
main difficulty? Was it easy to find which article matched which
act? Why and why not?
Tips for the facilitator: The facilitator shall think about what to do if
someone in the group experienced situations similar to the ones to
be “played” during the activity. In this case, it might be worth
considering the option not to include them in the group tasked with
“acting” their situation in case they have painful memories of the
experience.
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Activity 31.
Give your time

 Difficulty: Difficult
 Duration: 1 to 2 hours
 Type of activity: Brainstorm Workshop
 Medium: talking crafting writing
 Size of the group: Up to 30 people

Objectives:
Projecting in concrete action toward social integration,
nvisioning problematic issues faced by people with special
needs
civic consciousness and involvement
Preparation and didactical materials: sticky papers, flipchart,
markers
Activity proceeding: On a large flipchart participants draw the
outline of a person from the group of beneficiaries to obtain a basic
silhouette. Either each participant is given an individual silhouette
to complete, or the whole group can work together or in subgroups, depending on the global number of participants.
Participants should write on post-its what are the skills and
characteristic of a person who gives his/her time to help the
persons with special needs and stick them on the silhouette. The
objective is for the participants to come up with the personality of
an ideal altruistic person.
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Evaluation/Debriefing: Was it easy to agree as a group on the
identity of an ideal care giver to the people with special needs? Do
you think the ideal person create can exist in real life? Do you think
you were more like him/like her? What could you change about
yourself to be more concerned by people with special needs? What
would be impossible for you to change?
Tips for the facilitator: As in all raising awareness activity, it can
result in a counter-productive feeling of guilt from some
participants. It is very important to specify the aim of the activity is
not to make judgement and that everyone is allowed to share
his/her feelings and opinions freely, regardless of the legitimacy to
do so they think they have.
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Activity 32.
What they need and
what they receive

 Difficulty: Easy
 Duration: 30 to 60 minutes
 Type of activity: brainstorm
 Medium: talking writing
 Size of the group: Up to 30 people

Objectives:
Identifying and understanding the problems of persons with
special needs
Developing participants’ flexibility and critical thinking
Preparation and didactical materials: 4 papers, pens
Activity proceeding: All participants receive one A4 paper and one
pen. They should write on their papers what is necessary
(elementary) for one person with special needs, what they receive
from the others and what could be done for them to receive what
they need and is not given to them. After they finish their task,
participants should have a discussion about what they wrote.
Participants shall be able to realize what is elementary for the
persons without special needs is also elementary for the persons
with special needs. Realization of the existence of unequal access
to basic needs will be all the stronger.
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Evaluation/Debriefing: Was this exercise useful to you? Was it all
obvious or did it cause you to become more aware of the problems
faced by people with special needs?
Tips for the facilitator: Every group is different: some tools may not
be appropriate in a specific group or situation. Don't force a tool on
a group or an individual but let people decide for themselves to
what extent they want to participate.
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Activity 33.
The best solution

 Difficulty: Difficult
 Duration: 1 to 2 hours
 Type of activity: debate case study
 Medium: talking, reading
 Size of the group: 6 to 30 people

Objectives:
equal
rights and opportunities
Developing debating and negotiating skills
creating a state of debate into work group, to develop a sense
of mutual understanding, tolerance and intercultural dialogue
Preparation and didactical materials: markers, flipchart sheets

Activity proceeding: Participants work in 3 groups. Every group
receives a flipchart sheet and one story about a person with special
needs encountering a difficulty. Participants shall read the story
and think about a solution to the character’s problem. After all
groups have done this work with their story, they have to present
their story and solution in plenary. The other groups are invited to
question and debate the solution found and to come up with other
solutions so that everyone brainstorms equally on all case studies
used.
Examples of possible scenarios:
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-

A youngster with a learning disorder having problems in
integrating in school activities.

-

A youngster from a disadvantaged community/minority
who is facing in school performance and in integrating in
the class.

-

A youngster with physical/mental disability who is suffering
from bullying.

-

A young person with physical disability who avoids
interacting with others for fear of being rejected.

-

A youngster with Down syndrome working as a grocery
clerk who is addressed in a derogatory manner by some
clients.

Evaluation/Debriefing: How does it feel to be antagonized by the
other group? Did you find critics to be constructive? Did they help
you find the best solution or were they rather discouraging? Were
the critics you have received unforeseen or predictable?

Tips for the facilitators: The facilitator shall have one or two note
takers to writing all ideas down where everyone can see them.
He/she should make sure there is discussion or comments on
others' ideas. Structured thinking and organizing can come
afterwards.
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Activity 34.
Storyboard

 Difficulty: Medium
 Duration: 30 minutes
 Type of activity: brainstorm case study debate
 Medium: Talking writing
 Size of the group: Up to 30 people

Objectives:
Raising concern and involvement toward social inclusion of
youth with special needs
creativity and an open mindedness among
participants
Preparation and didactical materials: sheets of paper, markers
Activity

proceeding:

Storyboard

is

a

process

similar

to

brainstorming, but you must think before answering, the
participants have time to reflect on the issues discussed.
Storyboard is useful in developing a vision for the future. The
facilitator asks a question / topic (see list of topics following) and
allow participants between 5 and 10 minutes to reply in writing.
Papers of the same size standard are used for each person. Each
participant posts his own ideas. Participants have the opportunity
to walk around the room to see all the ideas and to form an
overview of what they are creating.
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Evaluation/Debriefing: What did you learn about yourself from the
given answers? Do you think your answers or the ones given by
your colleagues will influence your future behavior toward young
people with special needs?
Tips for the facilitator: If ideas are spinning in a limited space, the
facilitator should think all categories in advance and post them on
those sort of information that would help. The facilitator can also
choose to follow participant’s conversation until the end, writing
down certain important things or things he/she will discuss later, as
participants run out of words. The facilitator shall keep his/her
impartiality as it is not his/her job to give the final verdict on all the
problems.
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Topics to be discussed:


If you were to host a youth with special needs who is
going to move to your town in the near future, what
would you want to show to that person?



If money was not an issue, what initiatives would you
have to include young people with fewer opportunities
in social life?



You have a new class colleague who has a physical
disability and cannot play with the ball. Identify three
behaviors role models that you think you could adopt.



In the past 10 years the number of children born with
special educational needs has doubled; Given that
nothing is accidental in the universe, why do you
believe this happens?



You have the opportunity to be mayor for a month. What
an honor! Set your team working together with a
sustainable plan to support young people with special
needs.
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ENTAILED ACTIVITIES: Building a
Performance from A to Z
The activities from this section are conceived as successive steps bringing
participants to achieve as a group the completion of a final performance.
It is a complex process that shall be undertaken after group cohesion has
been actively achieved through preparatory activities.
It includes a series of workshops to be transformed into happenings, a
planning and promoting action for the event and a non-formal assessing
workshop of the overall training experience in the shape of a feedback
giving activity.
In the case of the “We have the same beat project!” activities from this
section have contributed to put all skills acquired into practice in the
frame of a global project that uses art for social inclusion with the
objective of raising awareness.

Activity 35. Music and Dance Workshop ..... Erreur ! Signet non défini.106
Activity 36. The Wall ............................................................................ 109
Activity 37. Mime sketch ..................................................................... 112
Activity 38. Message Balloons...................... Erreur ! Signet non défini.115
Activity 39. Leave the sign show! ................. Erreur ! Signet non défini.117
Activity 40. Friendship circle ................................................................ 120
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Activity 35.
Music and
Dance
Workshop

 Difficulty: Medium
 Duration: 3 hours
 Type of activity: Workshop Performance
 Medium: Talking, Dancing
 Size of the group: Up to 30 people

Objectives:
Encouraging artistic expression through music and movement
Encouraging intercultural dialogue via an exploration of
traditional dances
mental processes of cognition (thinking,
memory, attention, and imagination), communication ability, and
socio-affective integration into the collective.
Preparation and didactical materials: percussion instruments,
speakers, PC, large room/space to enable everybody preparing
and practicing
Activity proceeding: This activity offers to build an artistic
representation

through

traditional

dances

and

percussion

instruments. Participants are divided into teams. They brainstorm
- choosing the right traditional song and dance. In groups of the
same nationality (if an international program), the participants
prepare a traditional dance choreography from their home country
in order to present it to the other nationalities. If it isn’t an
international program setting, or in the case were participants don’t
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know the traditional dances of their home country, they might be
divided into mixed teams to prepare a choreography based on
some traditional dances they know or that come from their
imagination. In this case, the facilitator will ask for them to also
invent a country, an origin and a context for the dance. What is the
use of this dance for the imaginary country’s inhabitants? When
and where is it danced? Who dances it? What does it symbolizes?
Is there a meaning to the moves? Etc. Dances are rehearsed. The
facilitator shall also set aside a moment for percussion – he/she
provides tools for each participant, and initiates a musical rhythm,
aiming to establish connections between music and the emotions
of each participant, developing empathy and exploring their
creative potential.

Evaluation/Debriefing: Why did you choose this dance? How was
working on a choreography as a team? How was seeing other
people’s choreography? Did you think some routines were weird?
Is there a lot of traditional dances in your country? How do you
personally deal with those dances: do they make you proud, do
they move you in some way or are you indifferent? Why do you
think traditional dances exist? What is their function and meaning
in a society?
Tips for the facilitator: The facilitator shall propose a panel of
traditional dances if some groups have no inspiration. The exercise
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might start with video shows to set examples, and a quick
exchange on the subject of traditional dances. In a multilingual
group, it is necessary to know a common language or to facilitate
the translation (especially for people with special needs).
There is a tendency of exclusion of people with special needs, so
it is necessary that the facilitator to observe all teams and intervene
when necessary. Some people with special needs may have some
physical difficulties, therefore the dances must be accessible,
without movements to frustrate and individuals with special needs
to be unable to dance.
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Activity 36.
The Wall

 Difficulty: Medium
 Duration: 3 hours
 Type of activity: Workshop
Performance
 Medium: talking, drawing, dancing
 Size of the group: Up to 30 people

Objectives:
Developing artistic and practical skills
Opening up exchanges and action taking on the matter of
unequal opportunities of people with special needs
Preparation and didactical materials: colors, drawing paper,
pencils, panel for the representation of images related to the
inclusion of people with special needs, speakers, PC
Activity proceeding: The activity aims at creating an artistic
representation of barriers and prejudices that young people with
special needs must face every day. Usually young people with
special need tend to internalize the prejudices they face and have
a great difficulty to externalize themselves in the form of interaction
or communication with others. The facilitator shall offer some
introductory painting activities. The subject may be something
symbolic of discrimination and prejudice against people with
special needs. Introductory activities will be followed by group
discussions about the Wall. (Note: The idea of the Wall was created
during the project writing and it represents a metaphor, an artistic
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representation of barriers and prejudices which young people have to face
every day. The idea was to create a central image to be used during the public
performance in order to express the social integration and empathy toward
young people with special needs). –The participants will be invited to

express their views about the central image projected on the wall.
The facilitator shall ask useful questions that could result in
drawing final conclusions and choosing the image of the most
representative; Discussing the practicability of ideas, participants
must think about how to put these ideas into practice, with which
resources, which difficulties to avoid, etc. Participants shall build
up contributions around the central image hanged up on the wall like a puzzle, to represent the integration of young people with
special needs. The participants will draw smaller pictures of what
they understand about integration, the pictures will surround the
central image.
Note: In practice, when developing this activity during one of the
mobilities, the youngsters have created as central image a helping
hand which was surrounded by small drawings of the participants
with what they understood about discrimination.

Evaluation/Debriefing: What are the steps to create the image
presented on the wall? How can we make a social inclusion image
real? What do we want to show with this production? Does the final
product communicate efficiently on the message agreed on?
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Tips for the facilitator: It is necessary to tell participants that are not
expected of them as drawings to be perfect and that what is more
important is the message sent. Some participants do not have
artistic skills, so that there may be a mental block on their ability to
draw.
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Activity 37.
Mime sketch

 Difficulty: Medium

Objectives:

 Type of activity: Brainstorm

Developing

 Duration: 3 hours or more
Performance

artistic skills and

 Medium: acting, talking non-verbal com

fostering self-

 Size of the group: From 5 to 30 people

development
wareness of the local community about the problems
faced by young people with special needs, encouraging tolerance
and combating prejudices
Preparation and didactical materials: depending on the scenarios
chosen the participants might need some props (chairs, tables,
balls, tables, and pens - see example below)
Activity proceeding: Mime sketch is used as a method of social
involvement, a theatrical act of intervention that act on the
problems of the community, of civic awareness and responsibility.
The exercise starts with a brainstorming on social inclusion of
youth with special needs – the facilitator shall provide the group
with illustration and examples of situations encountered to help
young people thinking. Then participants are divided into teams mimes are created by actors to exemplify difficult situations
existing in the everyday life of young people with special needs and
must also offer some perspectives on ways to respond to them.
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Each group establishes the subject which will be represented
artistically through mime, will assign everyone’s role within the
team, establish their props and repeat the selected sketch.
Example:

A group of young people playing volleyball. The game is
interrupted by a young physically disabled girl who would like to
join the game. The others note her disability and do not allow her
to get into their game, excluding her. The young woman sits on a
bench while the others continue their game. She is seen by two
young people from the group who go to her and invite her in the
group, others continue to be reluctant about her ability to play
volleyball (physical disability is that she lacks a hand). Suddenly,
one of the younger members of the group becomes aware of her
difficulty of playing volleyball with one hand and changes the game
of volleyball, turning it into one of soccer. (Props: bench / chair,
volleyball)

Evaluation/Debriefing: Was the subject of the mime sketch relevant
to the directions? Was it a good way to advertise the situation of
people with special needs? Was it understandable to the
audience? How could it become clearer or more accurate?
Tips for the facilitators: Ideally individuals with special needs will
fulfill a different role than the disabled person. In a multilingual
group, it is necessary to know a common language or facilitating
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the translation (especially for people with special needs). There is
a tendency of exclusion of people with special needs, so it is
necessary that the facilitator observe all teams and intervene when
necessary.
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Activity 38.
Message
Balloons

 Difficulty: Easy
 Duration: 60 minutes
 Type of activity: workshop performance
 Medium: moving talking writing
 Size of the group: Up to 30 people

Objectives:
Developing problem solving skills and communication skills
awareness of the problems of youth with special needs
Developing imagination, and artistic and personal development
Preparation and didactical materials: colored balloons, pens /
markers, watercolors, helium, tying sticks
Activity proceeding: If participants are numerous, they shall be
divided into smaller groups. Balloons and materials are distributed
equally. Participants are asked to write messages related to
showing and solving the problems of youth with special needs and
solutions so as to remove the prejudices they face. Balloons
completed will be shared thrown into the air so as to be shared
widely with the public.
Evaluation/Debriefing: How does it feel not knowing if your balloon
will be received and if your message will be read? What is the
purpose of this activity according to you? Do you think such action
can raise awareness on the matter of people with special needs?
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Was it difficult to choose a message? What helped you decide of
the message you wanted to send? How did you proceed as a team
to decide what to write on your balloons?
Tips for the facilitators: Teams will finish faster working individually.
But teams who agreed on a common objectives and followed a
plan by communicating and brainstorming with each other shall
come up with better results. The facilitator shall encourage
teamwork as a way to give a greater impact to the action.

116

Activity 39.
Leave the sign
show!

 Difficulty: Difficult
 Duration: ½ a day
 Type of activity: Performance
 Medium: talking, moving, dancing
acting, writing, drawing
 Size of the group: Up to 30 people

Objectives:
Putting all skills and subjects learnt into practice in front of an
actual audience
Promoting social inclusion and contributing to the social
development of young people with special needs through their
involvement in artistic activities
local community awareness on issues faced by
young people with special needs
Preparation and didactical materials: tools percussion, speakers,
laptop, costumes, balloons, props for sketches specifically created
Activity proceeding: The aim is to create a community art event at
the intersection of aesthetics and social involvement. Preparing the
event includes establishing the concept of the show and
coordinating a joint implementation of activities 36, 37, 48, and 39
well treated. The show rehearsal shall be done both in hall activities
and on stage.
117

This activity also includes the preparation of promotional materials:
posters, invitations, flyers, promotional video, press article and a
valorization action to foster the visibility of the event.
Evaluation/Debriefing: As this activity is the final one, a good way
to obtain feedbacks on the whole experience is the analysis of
emotions: a simple and fast evaluation method to identify emotions
is "I think, I feel, I give it away".
You will need flipchart sheets and markers.
Participants are divided into groups of 5-7 people. Each group
receives a flip chart sheet that has a drawing of the outline of a little
man. The hands, feet, body and heart must be visible. The other
parts are missing. Participants are encouraged to write
simultaneously on the flipchart:


What they think about what happened during the show (the
head, thinking center)



How they felt during the show (in the heart, the positive
feelings)



What they would remove from the show (in the leg, things that
would have needed to be kicked out)

The activity is followed by a free talk about what was written in the
individual body parts. Opinions are not only expressed but
discussed. The participants shall learn what others think about the
activities undertaken. This final evaluation stage can also include
the analysis of the impact of the show (on the public, on oneself,
on young people with special needs) and a qualitative analysis of
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the show (personal feedback, impressions from the public, media
reviews, and video recording observation-analysis)
Tips for the facilitator: Repetition is necessary to identify
weaknesses and smooth the running of the show. Psychological
support to youth with special needs should be carried out
throughout the program, especially in the preparation stage.
Evaluation can be successfully made with youngsters with special
needs, but during the free talk it is necessary for the facilitator to
engage with young people with special needs by asking supportive
questions to express their views.
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Activity 40.
Friendship circle

 Difficulty: Easy
 Duration: 30 minutes
 Type of activity: brainstorm
workshop
 Medium: talking, writing

Objectives:

 Size of the group: Up to 30 people

Providing feedbacks
on the training and producing souvenirs
Developing intercultural communication skills
Developing the sense of cooperation and creativity in the group
Preparation and didactical materials: flipcharts, pens and envelope
Activity proceeding: All participants go out and stay in a circle.
Everyone receives one flipcharts and one pen and they should
write something on it, resting their paper and hand on the back of
somebody else. Each participant shall write a general feedback on
the training and a wish for the future in concordance with the theme
of the training. All of these feedbacks will be placed in an envelope
with the name of training and be kept as a memory. An alternative
or additional step can be for participants to write feedbacks about
each other: they shall write down on their paper the thing they like
the most about the person they are resting on and a wish for this
person. As it is done, participants switch to someone’s else’s back
and write comments on this new person and so on until everyone
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has provided everyone else with a message to read and bring
home as a souvenir.
Evaluation/Debriefing: This very exercise is an evaluation, but
participants may be invited by the facilitator to think about the
symbolic dimension of this activity: they need each other as they
need to rest on each other in this context to write down their
message.
Tips for the facilitator: The facilitator needs to say clearly what
participants need to give feedback on and ask them to ensure
someone from each group is ready to give the feedback.
Sometimes it is important to hear a full account of each group's
discussion, often it is not necessary. The facilitator shall encourage
people giving feedback to be concise, and think about setting time
limits, or asking groups to feedback on key points.
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CONCLUSION
The present guide approached the experiences offered by the project
"We have the same beat!" which gave the possibility to the youngsters
involved to work together in an attempt “to break the wall” and promote
the social inclusion of young people with special needs. Young people
were encouraged to work together on specific activities and workshops,
which were gathered in this guide to be used by youth
workers/volunteers working with groups and young people with special
needs. The approaches and methods described are relevant to the field
of inclusion but useful to anyone in almost any context. The guide is a
result of a long cooperation between the partners and its main
objectives are to offer a joint perspective on social inclusion of young
people with special needs, to offer examples of interactive inclusion
methods that in the end will be reflected in a quality education system
in terms of content and results.
The project brought together the staff involved in the educational
process of young people from 3 countries, Romania, France and Italy
with the aim to facilitate the exchange of experiences, to promote
cultural diversity, to share non-formal working methods with young
people with special needs, to share opinions and values and to
consolidate the European dimension in educational approaches. All the
project activities presented opportunities to develop mutual
understanding at the European level and to launch an intercultural
sensitiveness among the staffs and youngsters involved in the project.
No need to say that young people with special needs have the right to
be part of the society, to live under the same circumstances and status,
happily and in peace. Giving them a whole range of learning
opportunities is likely to remove their psycho-social and financial
troubles, to lower discrimination and to favor independence and
successful integration in the society.
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WHO ARE WE?
The “We have the same beat!” Partnership
CECIS (Center for Education and Consulting Structural Instruments) is a not for profit
organization, established in Targu-Jiu, Romania. The organization provides
educational support services for youth, children, parents and teachers. Through our
actions we propose to incorporate a wide range of information and knowledge
needed by an individual in its educational training, to provide anytime, anywhere
learning throughout life, and especially to come up with those elements that satisfy
physical, social, emotional needs of an individual, through various participatory
interactive methods.
EUROCIRCLE was founded in Berlin in 1993. The Eurocircle network is a European
grouping of project managers actively involved in the social sectors of education and
employment. In 1995, the network became a non-profit organization, and settled in
Marseille. Eurocircle is a European NGO that develops, carries out and promotes
transnational projects in the field of international mobility and non-formal education.
We also develop, design, and give trainings to guidance practionners, youth and social
workers mainly. Our objective is to give the youth access to European mobility and
non-formal education trainings in order to empower them and facilitate their
professional integration. Moreover, Eurocircle has been endeavouring to support
project managers in their implementation of a European approach by initiating
European partnerships in order to set up transnational projects.

MV INTERNATIONAL (MVI) is a network of 21 organizations from 21 European
countries. ENGO MVI is a global platform open to organizations working within the
field of Youth, Non Formal Education, Sport and Culture. Created in 2012, MVI is today
a global actor closely cooperating with its 21 member organizations, international
NGOs, and public and private sector stakeholders. MVI concentrates on three key
areas: project activities, education and policy-making/advocacy efforts. Apart from
promoting events and educational programmers, MVI takes a full role in the public
debate on civil society engagement in its topics of interest and strives to influence
policies in these areas. Activities carried out by its professionals, members and
volunteers involve ‘joint’: policy studies; thematic research; regional surveys,
proposal elaborations, project implementations, network / training events – and
more – the ENGO defines European design.
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